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This study examined the possibility of developing different goals, mastery or competitive, on students and 
consequently affecting their learning styles. In the 3-week experiment period, a pretest-posttest design was used 
to the two intact college English classes. The outcomes revealed that the goals of the students could be modified 
in different manners. But the styles of learning did not determine the effects of the goal modifications. The 
research also examined which goal is the indicator of the achievement in English. The result proved that the 
competitive goal modification determines the English achievement; while the analytic learners’ mastery and 
competitive goal modification predict their achievement in English. The mastery goal modification of the global 
learners does not predict the English achievement but the competitive goal modification does. It is recommended 
that more investigations on the characteristics of the global learners be undertaken to find the real reasons of 
what made it non-predictor of the English achievement.  Furthermore, more goal modifications have to be 
explored. 
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1. Introduction  
Studies on motivation show the possibility of modifying student goals by doing certain adjustments in the 
classroom. Mastery goals are actually believed to be most benefiting among student goals. Educators are advised 
to make the necessary classroom arrangements that would lead to the formation of mastery goals and to the 
eventual dominance over the other types of goals. However, the suggestions modifying the competitive goals 
among students may not be a problem at all. Though the role of competitive goals in learning has not been fully 
explored and used to be considered adversative to student performance, some theorists acknowledged their 
positive effects on students. In addition, the association of student goals, student learning styles, and remedial 
English program achievement has yet to be explored. Middleton and Spanias (1999) noted that “a primary goal 
for future researchers should be the testing and refinement of motivational theories so that their range of 
applicability can be delineated and exploited”. 
Teachers have individual teaching styles in the same way that each has a unique learning style. Every 
style meets the needs of some students better than others. By inclination, most teachers tend to be analytic, 
whereas most students are global. Good teachers are fully aware of individual differences between students, and 
between themselves and individual learners. Thoughtful teachers recognize the strengths and limitations of their 
own instruction preferences. 
Mastery goals have been considered beneficial to the students. However, latest studies concentrate on 
the positive potential of competitive goals in terms of various student outcomes. This research examined which 
of the mastery and competitive goals could be adopted by students, and consequently affecting their learning 
styles. This study further sought to find which of the goals predict the achievement in English. 
  
General Objectives: This research aimed to examine the goals that could be adopted by students and control 
their effects on the achievement and learning styles of the students. 
 
Specific Objectives 
Specifically, the study attempted to: 
1. Determine the goal modification results in the pretest and posttest of the English class students, in terms of: 
1.1.  mastery goal modification 
1.2.  competitive-goal modification 
2. Identify the learning styles of the two English class students, in terms of: 
2.1.  Global 
2.1.  Analytical 
3. Assess the academic achievement of the two English class students. 
4. Assess the significant difference between mastery and competitive goal modification results of the English 
class students in the pretest and posttest? 
5. Assess the significant difference between the learning styles and the goal modification results of the English 
class students? 
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6. Assess the significant relationship between the students’ goal modification results and the English academic 
achievement? 
 
Importance of the Study 
This study explores the goal modification, global-analytical learning styles and achievement of students taking 
Technical writing. The goal modification is focused on the mastery and competitive goals of students.  
The technical writing students’ mastery goals once developed will be the most beneficial among their goals. On 
the other hand, the competitive goals, though not all students perform well, could be playing important role in 
achieving their goals. The learning styles of the said students will be significant predictors of the students’ goal 
modifications.   
The classroom teachers can use the findings in trying new approaches to facilitate the learning process 
of students leading to the achievement of their goals.  They could redirect from forms to the underlying functions 
and intentions learners are attempting to achieve. 
The findings can provide them with more precise guidelines for handling the students in their 
performance and classroom activities. Consequently a developmentally-oriented syllabus can be designed, 
sequencing inputs in accordance with the order of learning followed by materials development which considers 
the needs of the learner in terms of goal modification and learning styles. 
The investigation of the two goals – mastery and competitive goal modifications and the possible 
moderating effects of student learning style on student goals predicts achievement in English. This experimental 
study determines that student goals can be modified by adapting certain classroom conditions. Students can be 
made to exhibit higher levels of mastery and competitive goals by exposing them to classes that focus on 
mastery and competitive goal modifications, respectively. The findings of this study would benefit all those 
involved in the education of the youth. 
 
2. Research Methods 
Research Design 
This study employed the pretest–posttest research design. Two intact classes of AMA International University 
were randomly assigned to either mastery goal and competitive-goal modification. The same lessons were given 
to the two groups by the same teacher who was actually the researcher in this study. All sessions were held one 
hour daily in the afternoon for three weeks. 
 
Population and Sample 
The respondents of this study were 59 male and female undergraduate business students of AMAIUB. These 
students belong to two separate intact classes in Technical Writing. 
The mastery-goal modification class composed of 30 students and the competitive-goal modification class 
composed of 29 students. The group assignment was selected through a toss coin. Both groups were scheduled to 
meet three times a week which is equivalent to 3 hours a week. The researcher handled the two groups of 
respondents during the experiment proper. 
Table 1: Categorized group of respondents 
Respondents Total Enumeration 
Mastery-goal Modification Class 30 




The instruments used in the study were a learning style checklist and an English achievement test. The learning 
style checklist classifies the students into analytic or global learners. It asks the students to check which among 
the 43 statements regarding how they study are true of them. The English achievement test determines how 
much the students learned during the experiment. The test covers topics on oral presentation, Methods of 
presentation and visual aids. 
All instruments were researcher-made and were subjected to validity and reliability analyses. 
Necessary revisions on the instruments were done to ensure that they were valid and reliable. All instruments 
were administered as pretest and posttest (except for the learning style checklist, which was given only at the 
start) to the two groups of students. 
 
Gathering Procedure 
The researcher gathered the data through the result of the posttest and academic achievement after conducting 
the experiment. In the mastery-goal modification group, daily activities in the form of seatwork exercises and 
oral presentation using a chosen visual aid were given as individual tasks with focus on mastering the concepts 
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and obtaining high scores. These activities were usually given after the discussion of the lessons unless they 
were used to introduce the lessons. The same activities were given to the competitive-goal modification group 
but these were always to be accomplished in terms of group or individual competitions/contests where winners 
were acknowledged. In the mastery group, students were encouraged to improve their scores on seatwork and 
oral presentation based on their own previous scores, while those in the competitive group were asked to beat the 
scores of their peers or opponents in the games. 
The researcher utilized books, syllabus, magazines and internets as the main source of subject matters. 
Before the start of the experiment a test was administered to both groups to measure the ability of the 
students about the topic. Finally, the retrieved data were processed, tabulated, presented, analyzed and 
interpreted to arrive at specific findings, conclusions and recommendations. 
 
Validity of the Instrument 
The researcher adopted the Abiator’s Online Thinking Styles Inventory Test: Global or Analytical. Therefore, the 
validity of the instrument was already established. 
 
Statistical Treatment of Data 
The researcher used the following statistical treatments/methods in order to validate the data gathered: 
Mean was used to determine the goal modification results and academic achievement in the pretest and 
posttest of the English Class Students. 
Frequency was used to classify the learning styles of the two English Class Students. The t-test mean 
was used to determine the difference between the difference between the students’ goal modification results of 
the English classes in the pretest and posttest result; and the difference between the students’ goal modification 
results and learning styles, and academic achievement of the English classes. t-test was also used to determine if 
observed differences between the averages of two groups would be statistically significant at 5% significant level.  
 Pearson –r correlation analysis was used to test the relationship between the students’ goal modification results 
and academic achievement of the two English Classes. 
 
3. Results And Discussion 
Table 2:  Mastery goal modification results in the pretest and posttest of the English class students 
Mastery Goal Modification N Mean Std. Deviation 
Pretest 30 67.48 4.82 
Posttest 30 80.65 5.49 
Table 2 presents the mastery goal modification results in the pretest and posttest of the English class students. 
It can be clearly seen from the given table above that the mastery goal modification class showed a low result in 
the pretest with only 67.47 mean score but have excelled in the posttest with 80.65 mean score. This implies that 
the mastery goal modification class had improved a lot in the classroom activities including the oral presentation. 
 
Table 3: Competitive-goal modification results in the pretest and posttest of the English class students 
Competitive - Goal Modification N Mean Std. Deviation 
Pretest 29 67.49 5.27 
Posttest 29 79.32 7.29 
Table 3 presents the competitive goal modification results in the pretest and posttest of the English class students. 
From the given table above, it is clear that the table reveals that the competitive goal modification class only got 
67.48 mean score in the pretest and an improved result or mean score of 79.31 in the posttest. It would only 
mean that the competitive goal modification class had shown better performance in the classroom activities, 
games and contests in particular. 
 
Table 4: Learning styles of the mastery goal modification of the English class students 
Mastery -Goal Modification N Percent (%) 
Analytical Learners 17 56.67 
Global Learners 13 43.33 
Total 30 100 
 
Table 4 presents the learning styles of the mastery goal modification of the English class students. 
It can be drawn from the above table that of the thirty (30) students of mastery goal modification class, seventeen 
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(17) were found to be analytical learners and thirteen (13) global learners. This would only mean that there were 
more students who could only study in silence and in a quiet room than students who could study with noise and 
with some other things done at the same time while studying. 
 
Table 5: Learning styles of the competitive-goal modification of the English class students 
Competitive - Goal Modification N Percent (%) 
Analytical Learners 18 62.07 
Global Learners 11 37.93 
Total 29 100 
 
Table 5 presents the learning styles of the mastery goal modification of the English class students. 
From the given table above, it can be observed that out of 29 students of the competitive goal modification class,   
eighteen (18) were analytical learners and only eleven (11) global learners. This means that the silent and quiet 
students in the class outnumbered students who could work and study in a noisy environment. 
 
Table 6:  Academic achievement of the two English class Students 
Academic Achievement N Mean Std. Deviation 
Mastery Goal Modification Class 30 80.86 5.68 
Competitive – Goal Modification Class 29 77.92 7.58 
 
Table 6 presents the academic achievement of the two English class students. 
It can be gleaned from the given table above that the students of the mastery goal modification class showed 
better academic performance as shown in the 80.8568 mean score. On the other hand, the students of the 
competitive goal modification class only got 77.9161 as their mean score. This could imply that the silent and 
quiet students are more serious in their studies than the students who could study with noise and have other 
things done at the same time. 
 
Table 7:  Difference between the students’ goal modification results of  the English class students in the pretest 
and posttest result 
Mastery Goal 






Analytical Learners Pretest 17 66.42 13.58 .000 There is significant 
difference 
Reject 
Ho Posttest 17 80.00 
Global Learners Pretest 13 68.87 12.64 .000 There is significant 
difference 
Reject 
Ho Posttest 13 81.51 
Competitive – Goal 






Analytical Learners Pretest 18 66.52 11.88 .000 There is significant 
difference 
Reject 
Ho Posttest 18 78.40 
Global Learners Pretest 11 69.08 11.73 .000 There is significant 
difference 
Reject 
Ho Posttest 11 80.81 
Table 7 presents the difference between the students’ goal modification results of the English class 
students in the pretest an posttest result. 
It could be observed from the above table that there is significant difference between the pretest and 
posttest results of both the analytical and global learners of the mastery goal modification class. Likewise, there 
is significant difference between the pretest and posttest result of the analytical and global learners of the 
competitive goal modification class. This would only indicate that the null hypotheses of both the mastery and 
competitive goal modifications of the English class students were rejected. 
The existence of the difference could have been due to the little knowledge or absence of knowledge of 
the students on the topics when they took the pretest prior to the experiment proper and the time they took the 
posttest after the experiment proper. 
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Table 8: Difference between the students’ goal modification results and learning styles and academic 
achievement of the English class students  
Mastery Goal 


















Ho Global Learners 13 81.03 
Competitive – Goal 














Analytical Learners 18 79.57 2.19 .320  
No is significant 
difference 
Accept 
Ho Global Learners 11 77.38 
Table 8 presents the difference between the students’ goal modification results and learning styles and 
academic achievement of the English class students. 
From the given table above, it could be seen that there is no significant difference between the posttest 
of both the analytical and global learners of the mastery goal modification class. The same thing is true to the 
achievement tests of both the analytical and global learners. This implies that the posttests of the analytical and 
the global learners are not significantly different from each other. In similar sense, the achievement test of both 
the analytical and global learners of the mastery goal modification class are not significantly different from each 
other. 
From the same given table it can also be noticed that the posttests of the analytical and global learners 
of the competitive goal modification class show no significant difference. In the same manner there is no 
significant difference between the achievement tests of the analytical and global learners of the competitive goal 
modification class.  
The results reveal that the null hypothesis, there is no significant difference between the posttests and 
achievement tests of both the analytical and global learners of the mastery goal modification class, is accepted. 
On the other hand, the null hypothesis, there is no significant difference between the posttests and achievement 
tests of both the analytical and global learners of the competitive goal modification class, is also accepted. 
Table 9:  Relationship between the students’ goal modification results and academic achievement of the two 
English class students 
 
Paired Samples 
 Mastery Goal 
Modification Class 












Sig. (2-tailed) .000 .000 
N 30 29 
Interpretation High or strong positive 
significant relationship 
High or strong positive 
significant relationship 







Posttest – Achievement 
test 
Pearson Correlation .459 .811** 
Sig. (2-tailed) .115 .002 
N 30 29 
Interpretation No significant 
relationship 






**. Correlation is significant at the 0.01 level (2-tailed). 
Table 9 presents the relationship between the students’ goal modification results and academic 
achievement of the two English class students. 
The table above shows that there is high or strong positive significant relationship between the 
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analytical learners’ mastery goal modification result and their achievement test. This is similar with the 
relationship of the analytical learners’ competitive goal modification result and their achievement test, there is 
significance relationship. This simply implies that the analytical learners’ mastery goal modification results and 
competitive goal modification results are predictors of the students’ achievement tests. 
It is observable on the other hand, that there is no significant relationship exists between global 
learners’ mastery goal modification result and their achievement test. While there is high or strong positive 
significant relationship between the global learners’ competitive goal modification result and their achievement 
test. This would only mean that the null hypothesis, there is no significant relationship between the global 
learners’ mastery goal modification result and their achievement test is accepted; while that of the global learners’ 
competitive goal modification result is rejected. It further means that the global learners’ mastery goal 
modification result  is not a determining factor of their achievement in the class. 
 
4. Conclusions 
Regardless of the type, the learners of both the mastery and competitive goal modifications had improved a lot 
and had shown better performance in the classroom activities after the experimental period. Analytical learners 
dominated both the mastery and competitive goal modification classes. Learners in the mastery goal 
modification class were more serious in their studies than those of the competitive goal modification class. 
There is significant difference in the results of the pretest and posttest of both the learners in both the 
mastery and competitive goal modification classes. While no significant relationship exists between the posttest 
results of both the analytical and global learners of both the mastery and competitive goal modification classes 
and the achievement tests of both the analytical and global learners of both the mastery and competitive goal 
modification classes. 
On the other hand, there is high or strong positive significant relationship between the posttest and the 
achievement test of the analytical learners of both the mastery and competitive goal modification classes. The 
posttest predicts the achievement test of the analytical learners of both the mastery and competitive goal 
modification classes. Likewise, high or strong positive relationship exists between the posttest and the 
achievement test of the global learners of the competitive goal modification class. For the global learners of the 
competitive goal modification class, the posttest is a strong determiner of their achievement test. 
Finally, there is no significant relationship between the posttest and the achievement test of the global 
learners of the mastery goal modification class. The posttest is not a significant factor that would determine the 
achievement of the learner. 
 
Recommendations 
Teachers of the English class should be aware of their personal goals and the learning outcomes before the first 
encounter with the students in the classroom to achieve the desired performance from the students. Students 
should be classified according to their own goals, strengths and weaknesses to be able for the teachers to prepare 
the necessary tools, techniques and strategies to attain the intended result. A careful and balanced exercises and 
examinations should be made and done considering that the class is a heterogeneous type of grouping. Determine 
the students’ goals of modification and the predictors of the students’ performance in the academics to expect 
dired result at the end of every term of the trimester. 
Further studies have to be made on goal modifications and learning styles until the needed and 
expected outcomes are achieved. 
 
5. References 
Abiator’s Online Thinking Styles Inventory Test: Global or Analytical 
Ames, C. & Archer, J. (1988). Achievement goals in the classroom: Students’ learning strategies and motivation 
processes. Journal of Educational Psychology. 80 (3), 260-267. 
Anderman, E., &Maehr, M.L. (1994).Motivation and schooling in the middle grades. Review of Educational 
Research.64, 286-309. 
Church, M.A., Elliot, A.J. and Gable, S.L. (2001).Perceptions of classroom environment, Achievement goals, 
and achievement outcomes. Journal of Educational Psychology. 93 (1), 43 - 54. 
Dunn, R. & Dunn, K. (1992). Teaching elementary students through their individual Learning styles: Practical 
approaches for grades 3-6. USA: Allyn& Bacon. 
Elliot, A. J., McGregor, H.A. & Gable, S. (1999). Achievement goals, study strategies and exam performance: A 
meditational analysis. Journal of Educational Psychology. 91(3), 549-563. 
Harackiewicz, J.M., Barron, K.E., & Elliot, A.J. (1998). Rethinking achievement goals: When are they adaptive 
for college students and why? Educational Psychologist. 33(1), 1-21. 
Johnson, R. T., Johnson, D. W., Tauer, M. (1979).The effects of cooperative, competitive, andindividualistic 
goal structures on students' attitudes and achievement. The Journal ofPsychology,102, 191-198. 
Journal of Education and Practice                                                                                                                                                      www.iiste.org 
ISSN 2222-1735 (Paper)   ISSN 2222-288X (Online) 
Vol.6, No.8, 2015 
 
84 
Linnenbrink, E.A. (2005). The dilemma of performance-approach goals: The use of multiple goal contexts to 
promote students’ motivation and learning. Journal of Educational Psychology. 97 (2), 197 – 213. 
Middleton, J. A. & Spanias, P.A. (1999). Motivation for achievement in Mathematics: Findings, generalizations, 
and criticisms of the research. Journal for Research in Mathematics Education, 30 (1), 65-88. 
Pajares, F. (2001).Toward a positive psychology of academic motivation. The Journal of Educational 
Research.95 (10), 27-35. 
Reeve, J. (1996).Motivating others: Nurturing inner motivation and resources. Massachusetts: Allyn and Bacon. 
Skaalvik, E.M. (1997). Self-enhancing and self-defeating ego orientation: relations with task and avoidance 
orientation, achievement, self-perceptions, and anxiety. Journal of Educational Psychology, 89 (1), 71-81. 
Roeser, R. W., Midgley, C., Urdan, T. C. (1996). Perceptions of the school psychological environment and early 
adolescents' psychological and behavioral functioning in school: The mediating role of goals and belonging. 
Journal of Educational Psychology,88(3), 408-422. 
Slavin, R. E. (2006).Educational psychology: Theory and practice(8th ed.). Boston: Pearson Education, Inc. 
Urdan, T. (2004).Using multiple methods to assess students' perceptions of classroom goal structures. European 
Psychologist, 9 (4), 222-231. 
Whitefield, D. (1995). Learning styles - great minds don't think alike! In Summers, L. (Ed),A Focus on Learning, 
p271-275. 
Yates, S.M. (1999). Students’ explanatory style, goal orientation and achievement in mathematics: A 
longitudinal study. Paper presented at the Australian Association for Research in Education Annual Conference, 
Melbourne, Australia. 
Proceedings of the 4th Annual Teaching Learning Forum, Edith Cowan University, February 1995. Perth: Edith 
Cowan University.  
http://lsn.curtin.edu.au/tlf/tlf1995/whitefield.html 
 
DR. DANILO ALCARAZ TABALAN is a Filipino and an English professor. He is a Doctor of Philosophy 
graduate of one of the known universities in the Philippines, Centro Escolar University. Educational 
Management is his field of specialization in doctoral degree and Administration and Supervision in his master's 
degree. English is his major field in the undergraduate studies. He, too, has his licensure certificates. One is 
Career Service Professional and the other is Professional Board Examination for Teachers. For thirteen  (13) 
years, he was a teacher/professor and seventeen (17) years, a professor and head/dean of the College of Liberal 
Arts of Divine Word College of Calapan, Or. Mindoro. In 2008-2009, he was the director of the Technical 
Education Extension Program (TEEP -  Or. Mindoro) under TESDA. Dr. Danny is a member of several 
professional organizations and an experience researcher locally and internationally. He has an extensive 
knowledge of all Microsoft programs and is proficient in reading and writing in Spanish. For him, success means 
three things, respect, confidence and love of work. 
The researcher has a special training on the effective methods and techniques for specific teaching 
learning situations. He has a standard of spoken and written English sufficient to enable him to conduct class in 
the English language. He also had promoted the development and effective utilization of media that would foster 
quality education. The doctor and researcher is friendly and cooperative in personal dealings with the co-workers 
and has good public relation to win goodwill for the school from the public. He has that good moral character 
based on certification by well-known citizens in the community who can attest to his personality. Dr. Danny has 
affirmed and accepted responsibility to practice profession according to the highest standards.  
 
The IISTE is a pioneer in the Open-Access hosting service and academic event management.  
The aim of the firm is Accelerating Global Knowledge Sharing. 
 
More information about the firm can be found on the homepage:  
http://www.iiste.org 
 
CALL FOR JOURNAL PAPERS 
There are more than 30 peer-reviewed academic journals hosted under the hosting platform.   
Prospective authors of journals can find the submission instruction on the following 
page: http://www.iiste.org/journals/  All the journals articles are available online to the 
readers all over the world without financial, legal, or technical barriers other than those 
inseparable from gaining access to the internet itself.  Paper version of the journals is also 
available upon request of readers and authors.  
 
MORE RESOURCES 
Book publication information: http://www.iiste.org/book/ 
Academic conference: http://www.iiste.org/conference/upcoming-conferences-call-for-paper/  
 
IISTE Knowledge Sharing Partners 
EBSCO, Index Copernicus, Ulrich's Periodicals Directory, JournalTOCS, PKP Open 
Archives Harvester, Bielefeld Academic Search Engine, Elektronische Zeitschriftenbibliothek 
EZB, Open J-Gate, OCLC WorldCat, Universe Digtial Library , NewJour, Google Scholar 
 
 
